PORTFIELDS COMBINED SCHOOL

An investigation into the use of response partners to develop pupil self—evaluati.orb skills and

collaboration in the classroom.

We are a combined school with 620 pupils on roll a.ged 412 years.

Duang 2003/4 we conducted an inquiry into the use of response Pa,rtners to deveLoP Pu,Pi.L's
self-evaluation skills with an intention to improve writing skills. Following the success of this
work we decided to initiate response partners across our large combined school. The intende
d eﬁects were:

that pupils were given greater opportunities to interact with each other,
that pupils would have increased. independence

that self-esteem of pupils would increase

to alter the balance of teacher/ pupil relationships

to initiate greater PLLPLL collaboration/action in the classroom
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to reduce didactic deli.verg from, teachers
to enhance pupils abilities to evaluate their work

Our ultimate aim was to improve pupil’s writing, not on,l,H in test results but also in d,a,i,l,g d
a.,ssroom erthg.

The inquiry focused Largel,g on the work undertaken in literacy sets. We group children accor
d,i,n,g to a,bi,l,i,tg and the response partrers were initiated across the school from, Foundation t
o Year 7.

The selection of pairs has varied. Teachers made decisions on these based on their kn,owled,ge
of the pupils in their groups. Pairs were then decided upon bg either fri,en,d,sh,tp th,rou,gh, in
depmdent choice, or teacher directive-linked to o,bLLLtg/ erendshi.p (Largel,g in less able litera

cy grou,Pi,n,gs).

With the younger children in Foundation the pairs are wsed, for talk and phon,i,c activities.
From Year | - 7 the pairs have undertaken a variety of activities d,epen,d,i,n,g on age and ab
ility. These have included:

talk j:or wri.thg

phon,l,c activities

role Play for writing

planning for writing

erth.g together on a whiteboard

editing work-secretarial skills

responding to work verbally

erth.g a piece of work together

highlighting successful elements of each other’s work and writing improvement promp
ts

written comments made by children on each others work

children marking to checklists of success criteria-including use of mark schemes
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- a,ssessi,n,g pa,rtn,er I'GSPOH,SGS in SATS PG,PGI'S

Given that pupLLs have had greater opportunities to work as a pair we believed that PupLLs b
ecame more independent when h,a,vi,n,g to work i,n,d,i,vi,d,u,a,l,l,g fol,l,owi,n,g collaborative work.

At the end of the fi,rst term all children in each set were asked for their views on the part
ner work to date. This was achieved through a qu,estl,onrw,i.re conducted to a Ll,teracg group
by a di.ﬁerant teacher. This was to gain initial impact from the pupLL's perspectives.

Teachers in year groups reviewed the pupil commenits and com,PLetecL their own questionnaire
. Th,eg set fu,tu,re targets fol,l,owi,n,g the a,n,a,l,gsi,s of work to date.

Focused pairs were identified for paired feedback in the Summer Term. This group was made
up of | pair from each set, selected by the teacher. Pairs in Years I-3 met as a circle time se
ssion to review their work and experiences with a member of the SIG (School Improvement Gr
oup) to gain grea,ter u,rLcLarsta,ncLLrLg of the PupLL's responses to the inquiry. Pairs in years 4-7
kept a log of activities and their experiences and also met reqularly to discuss these as a gr
oup. All these pairs were asked, to complete a. review at the end of the Summer Term.

All the classes repeated the pupil questionnaire sheet in MQ,H with some additions, with thei
r own set teacher to look at how the work had developed and their attitudes and experienc
es. The additions asked were:

How do you think worki,n,g with a partner has ch,a,n,ged, your lessons? What has ch,a,n,ged, an
d whg?

What di,fference do you think work'mg with a partner has made to your own Leam'mg?

How has this changed teaching and learning reLatLorLsths in the classroom?

Teachers across the school participated in this whole school inquiry at d,i,fferen,t levels. Howev
er, th,eg were all involved in pupil and teacher questionnaires.

Our findings from the responses of children indicate that children feel more confident in th
e classroom and that most have enjoyed working reqularly with o partner. They say this is b
ecause their partrer helps support them with their ideas, helps them when they are stuck a
nd thps their undarstand'mg of the task. Thel:j say theg learn new ideas and ways o]t worki
ng and this makes the lesson more enjoyable and exciting. Once they begin a task, working a
s a pair thps ensure that theg understand the task. It also hzl,ps them see terLgs more clea
rly, makes lessons easier and speeds it up. They say they have an improved focus on the lesso
n.

Some comment that children can sometimes explain things better than the teacher and as
they do more talking it helps their understanding through discussion. They say things are e
asier as they are working with someone and instead of the teacher teaching them, they ca
n teach each other. Some report that when thzl:j are workLrLg on their own, theg can think
back to when they were working with a partrer and remember what they said, which suppo
rts their individual Leam'mg.



Children say working with a partner helps them evaluate their own work and that the qua
lity of their work has improved because they can share ideas. They report that they have n
ew ways of doing things, and don't get frustrated. One child said,” It has made me think
more about what I am doing and how effective it Looks on the page.” Another child said Tt
‘s made tasks more en:joga,bl,a and fu,n,. At the same time yow get more ideas and I've improv
ed the quality of work as there are more opinions and points of view”

Those few children who did not j:l,n,d, this as helpfu,l, to them fou,nd, the reLatLonsth with th
elr partrer ch,a,l,l,en,gi,n,g due to d,i,ﬁeri,n,g personalities. This has implications for teachers in t
erms of the selection of pairs and whether to change these at certain times in the Year.

From the teacher’s perspect'we the use of pairings has made teachers more aware of the nee

d to plan for paired activities and to provide adequate time for these activities to be of ben
efit. We are more focused, on planning the task and its delivery. This has also allowed. us to
be more creative, to think about what activities can be undertaken in pairs and how using
pairs can make an activity more enjoyable for the pupils. It has allowed us to highlight co

mmon problems that can be addressed in weekly planning.

It has changed the emphasis from teacher-pupil interactions to pupil-pupil interactions. Chi
ldren are being encouraged to take more resporusibility for their own work and the children
are bei,ng given more opportu,n,'ut'ues to take the lead and a more active part in sessions. Teac
hing has become more varied, positive and interactive. Lessons have become more ‘punchy’ to
allow time for partners. Teachers say it is a valuable teaching tool. However, it has been im
portant to train the children to engage in evaluation skills.

When pupils are interacting with each other, the teacher has more opportunity to interact
with the pairs and check their understand'mg. Teachers and children are more focused on t
he success criteria. for the lesson and children have been reqularly engaged in the assessmen
t of their work. This had supported. on-going teacher assessment and. altered some aspects of
marking work as the children have also been engaged in the process. This increased onus on
the child’s responsLbLLLtH for their Leam'mg has changed, the nature o]t the classroom climate.

How has this changed management and, decision mak'mg in the school?

The inquiry, hav'mg been led bl:j the SIG, has distributed the Lead,ersh,i,p o]t an area o]t the s
chools work. Members of the SIG feel that they have a greater part to play in implementing
a development leading to change and that they have increased responsibility in the school.
It has allowed a different group of staff to work together in leading an issue. As the Inqui
ry has involved d,e\rabopmg a change in teo,ch,i,ng and Leam'mg, the group have deveboped t
heir skills in writing questionnaires, asking questions which seek real answers to achieve view
s from, all concerned. The emphasts on o,sk'm,g pupLLs for their views has enabled us to see our
teaching from the child’s perspective, something which for many staff was new. The previou
s small scale anu'urg, lead to this whole school devebopment, which pupLLs have chrLH fou,nd
heLpfu,L in their Leam'mg.

The ongo'mg anu,i,rg fi,nd'mgs and processes have been shared with other SIG Co-ordinators a
t regu.l,a,r meetings of the network. Previous links have been maintained with the schools in



the network that have been involved in similar research. Our milestone con,feren,ces have be
en used to disseminate our school’s work in more depth. Ouwr work linked to the initial inqui
ry has been reported within the LEA at an Assessment for Lea,rn,i,n,g con,feren,ce, n,a,ti,on,a,l,l,g a

+ BERA and Lntemati,onallg at ICSIE.
One practl,ti.orwr's Perspecti.\ra—am exo,m,PLe of change

“Joining the SIG was a new experience giving me greater involvement within the school. It
has been i.nteresti.ng to work with d,i.ﬁeren,t sto,ﬂ: that were not pa,rt of my normal worki.ng t
eam and has given me a greater view of the whole school. Devising questionnaires, attendin
g con,feren,ces and bei.ng involved in erthg up work has been a new deveLoPmerLt for me an
d I feel I've had more input and greater responsibility in an area of change. It has made
me think more about my own teaching and. how the children respond to me and each other
. It makes me evaluate my own practice more. The work has changed how my year team thi
nk about literacy planning and making lessons more exciting for the children. I have taken
a more pro-active approach within the year team to develop learning opportunities and it h
as made me more con,j:i,d,erbt. I believe children are more involved, theg have to think more
and take more responsibility for their work. Across the year team children appear more enth
usiastic to learn as we have used the partner strategies across the curriculum.”

Future Plans

As a result of the inquiry we expect our findings to have impacted positively upon teaching
and learning which will result in strategies becoming part of normal school practice and pol
icy. Children have responded very positively to this inquiry. We expect to develop pupil involv
ement in future inquiries, looking at how pupils learn effectively and, their views on this, a
nd we would like to consider how pupils themselves can be effectively involved in research.



